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Abstract 
Accelerated pace of social evolution, the existence of a certain type of culture and civilization that sets standards of  life and 
human personality continues  to express requirements training and development will, undoubtedly mark the life of school  and its 
main actors. A professional must have knowledge of general education, compulsory and specialized pedagogical knowledge to 
educational partners to teach them and to decide the manner of curriculum design, learning strategies, interrelation ways / 
networking, of self – study and improving .This is because no one wants a picture of impaired  social non-involvement , 
incompetence, complacency, nor the race to reach the second himself. He must know the real face of the world to make the 
learner to see it and understand it in context that are part of his life and the society in which they live. Breath of change has 
become vital. Research undertaken with a group of experts in education has addressed precisely these aspects of teacher training 
and improvement. As results , the effects of initiatives taken represent the subject of this article  
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1. Problem Statement 
Unquestionably, no other profession as that of educator, professor, requires as much dedication, devotion, social 
responsibility and especially competence and specific skills for the one who gave her life personalities can shape the 
future, able to integrate without accidents irreversible effects on the social, professional and family (Borko, 
Whitcomb, & Byrnes, 2008). 
And although it is so important, is still in the background so that the social valuation and in terms of preparation 
for a career. Low payment, hard work within the department, physical and nervous wear, slightly diminished the 
prestige of the educator (Buitink, 2008) and this is not such an attractive picture for higher education graduates to 
want to be teachers than as a last alternative, although it is known that a country which does not and comply with 
educators has little hope for progress civilization and development. Changing the statute of the faculty, better 
payment, better social image (Leaton, Whitty, 2010) training and retraining of personnel that cannot be considered 
divorced /analyzed and break from socio-cultural context (Cochran-Smith, M., 2010) in which they operate a school 
and one of its qualities would somewhat change the situation. 
Quality education will always remain a construct that covers a complex reality, including factual, expectations, 
perceptions, representations and attitudes, whose objects is represented by the degree to which social and 
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educational system satisfy their mutual needs (Dresner & Worley, 2006). Accelerated pace of social evolution, the 
existence of a certain type of culture and civilization that set standards of life and human personality (McMahon, 
2011) continues to express requirements training and development will undoubtedly mark the life of the school and 
its main actors. ”For the first time in history education, we are called to educate a generation that will live and work 
in a social, professional, technological and even that is radically different geopolitical one in which we live and 
learn today ” (Hadzilacos, 2003).  
2. Purpose of Study 
Because in the current situation we only educate in ”blind” to an unknown future, the challenge for educators will 
be preparing young people to creatively adapt to unpredictable situations, difficult to achieve if the educators 
themselves are not trained to adapt to creative changes for adoption of a new type of teacher professional (Roegiers, 
2007) inertia remains one of the most difficult obstacles to overcome or avoid despite steps to maintain the flow of 
interaction  and activism. With the task of training and development of a particular generation of students entirely in 
terms of attitudes, experiences, expectations, the emotions; which is always rushed to something or because of 
something that has so little patience to wait to produce or to develop a change and therefore a cause, (Cochran-
Smith, 2010)  the teacher is often in disarray, even if quite close in age to his disciples. 
On the one hand, due to instructional inertias that cannot be drawn for convenience or fear of failure in 
methodological and instrumental companies and on the other hand; the hit of models and structures that assure them 
a clear social image, (Darling-Hammond, 2006) a status and secure a professional position of undisputed leadership. 
And yet if we accept the fact that this postmodern generation of students, „seems to keep the mindset of 
consumers, students are easily adaptable, pragmatic, confident and dependent on computers” (Stan, 2004) means 
that you restructurated including interrelationship arrangements to be put face to face two opponents but not two 
partners who must play their roles to the end in harmony, respect and mutual support. All teachers' formative 
approach is based on a system of scientific values, intellectual moral and civic, social, axiological a set of principles 
and detailed rules. 
The world today, which we are calling of knowledge and communication, information, requires new roles for 
students and teachers, resulting in different powers, social and relational occupies a special place. This is because 
knowledge and communication society requires a new kind of knowledge (Admiraal, Lockhorst, Beishuizen, Pilot, 
2007), a pragmatic, focusing on problem solving, social and deeply engaged as we find it difficult to recognize 
social and emotional intelligence of a specific form / structure. 
A professional must have knowledge of general education compulsory and specialized pedagogical knowledge to 
educational partners to teach them and to decide the manner of curriculum design, learning strategies, 
interrelationships and self study improvement. This is because no one wants a picture of impaired social non – 
involvement, incompetence, complacency, nor the race to reach the second himself. 
He must know the real world to make the learner see it and understand it in contexts that are part of his life and 
the society in which they live and to be able to meet the new requirement, (Hobson, Ashby, Malderez, Tomlinson, 
2009) teachers must be prepared in adequately to changes in society. This time, the transition to a new kind of 
teacher professionalism operates at three levels: redefining professional roles and competences, reconstruction 
of training programs, re-draft evaluation and certification system of career development. 
3. Methods 
As we intended to clarify at least some of the problems that the formation of teachers brings about in contexts 
which are less favorable, the research undergone together with a group of specialists in the field of socio-human 
studies - psychologists, pedagogues, sociologists, specialists in pathology, communication, the teachers of the 
teachers – had as main aim: 
● The radiography and diagnosis of the Romanian formation educational system, 
● The tracing of the blockages in the formation and management of the formation programs, 
● The establishment of some algorithms for obtaining a maximum effectiveness in this field.  
We created a complex questionnaire that aimed at obtaining some relevant answers regarding the changes at a 
social level in the field of the formation and the senses in which it can be seen, the essential directions in the reform 
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of the Romanian educational system, the reconstructions and management of the formation programs, the specific 
methodology, the blockages in constructive formation of teachers, the standards of didactic professionalism, the 
specific competencies. 
The 126 respondents, i.e. teachers in 18 universities, from different geographical areas, specialties and faculties, 
were asked to answer the questions, to comment on certain socio-cultural approaches of formation and to make 
suggestions for its better effectiveness and adaption, that they could either email on several addresses, or present 
them live in the video-conferences or thematic debates organized on chat for 2 hours every two weeks. The 
sometimes  contradictory exchange of opinions have brought about the formulation of some competent answers and 
competitive solutions, even if at times, they were so different that one could have not believed in a realistic finality. 
Knowing closely: 
● the national needs and priorities, taken from the changes imposed by the educational reform, and being 
compulsory for all schools; 
● the regional needs and priorities, settled by the schools inspectorates which establish the regional school 
politics with its specific priorities; 
● the local needs and priorities from the level of each school, expressed in the school institutional project 
(Păun, 2002): the participants in the conference have reached the conclusion that based on and regarding all the 
factors capable of making a small change on an institutional and educational level, we could establish and analyze 
more clearly the primary needs in education. 
According to the order of performance (Roegiers, 2010) they have given to it, they named it: quality initial and 
continuous formation of teachers, the psycho-pedagogic knowledge of beneficiary of learning (pupil/student); the 
practical application of strategies centered on the subject of learning, the optimization of the selection procedures 
for the initial formation and the improvement of the system of employing teachers are all problems which can 
represent educational and instructional priorities. 
Regarding the quality, initial and continuous formation of teachers as a process, the answers highlighted the three 
meanings in which it can be seen – as a formation problem, as a learning problem, and as a political problem 
but most importantly (Cochran-Smith, 2008), the four types of standards to which didactic profession is reported: 
● Institutional standards (the way in which one has to make, conduct and manage the program of initial and 
continuous formation of teachers). 
● Curricular standards (it regards the objectives of the training programs for teachers,  the standards of finality, 
the contents, standards of contents, the duration necessary for the initial formation of the teachers, necessary 
standards of credit standards. 
● Instructional standards which regard the forms and ways of performing theoretical and practical training of 
the teachers, strategies, the methods and techniques used in the programs of initial and continuous formation, 
including the constructive ones (Joiţa, 2008) which could have as an effect the formation of the skills necessary for 
being a teacher. 
● The standards of evaluation and certification of the didactic skills and their level (the quality of 
performing the didactic job, the progress in the career). 
4. Findings and results 
The effect of the intervention of specialists in the field, have been materialized in: 
● Association of the didactic job with some fundamental categories of roles, accepted by most systems of 
forming teachers: projection, management and organization of the learning activities; psycho-educational 
counseling, class management, specialty knowledge, communication with pupils, parents and colleagues, 
professional development during the years, participation to the improvement of the educational process and the 
innovations in schools, providing educational services for the community.  
● Taking into consideration a formation program as an answer to: the request of school and extra-school 
instruction and education, the request of continuous formation of adults, the progress of sciences, the discoveries in 
technology, the depths and dynamics of changes that happen in society. 
● The thrust of the idea that the two educational actors, the teacher and the student have to: meet in an area 
in which they can build an informational structure , one of action and one of attitude and to achieve together 
experience, skills, each of them contributing to the consolidation of the common construction. 
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● The teacher should take care that the informational elements he brings are accessible and that they allow 
multiple directions of solving problem educational situations 
● The student should select form the amount of information he receives, the one which will help him reach the 
solution for the problems he is facing or which allows certain amelioration. 
The necessity of a complex educational reform was the hot subject of many constructive questions which tried to 
outline the directions considered to be essential in the reform of the Romanian educational system: the compatibility 
with the European educational system and the adjustment to the quality standards of the European Union; the 
Identification and selection of the values and attitudes system; the Modernization of the infrastructure for 
creating an interactive process, directions which met the most adhesions. In the chapter of actual problems of the 
formation and perfection of the teacher, the opinions have differed according to the geographic area represented by 
the participant, of the local specificity of the departments of training and perfection of teachers, of the level of 
professional experience etc. And although there have been different ways of expressing it, the unity of the ideas 
have been made by the frequency with which we deal with the four problems of the actions of formation and 
perfection of teachers: the deficient selection of future teachers, the insufficient psycho-pedagogic knowledge of 
pupils and students, the relatively passive character of the didactic process, oversized formation programs. The 
different points of view and the passion with which they have been argued has proven the preoccupation for a depth 
change of the formation and perfection process, the wish of finding efficient solutions both for the professionalism 
and from a financial point of view.    
The participants in the debate considered that the transaction towards an new type of didactic professionalism 
will have to pass through three levels: to start with redefining the roles and professional skills – to be structured, to 
continue with the reconstruction of the formation programs – partially, to end with the re-elaboration of the 
reevaluation system and the certification of the career progress. An efficient and complete program of didactic 
certification for the university staff must regard three important dimensions: the development of the psycho-
pedagogic knowledge of the teacher, the analysis of the convictions and theories he has on teaching, the 
stimulation of his abilities of reflecting on his own teaching practice. 
In the context of a life long education, the ideas regarded mostly the ones connected to the main theoretical and 
methodological landmarks of projecting the career: The establishment of the psychological profile of the teacher, 
the use of methods centered on the development of professional skills, the Permanent extension and refinement 
of professional competencies through way specific for the age  with an accent stressed on the development of 
professional skills and the extension and permanent refinement of  professional skills through ways specific for the 
age. 
We have also highlighted the role of emotional intelligence in the structuring of the pedagogical skills and 
competences for the didactic profession, the knowledge of its level, as well as the suggestion of some ways of 
practicing and developing of this personality trait. The approach of the under – realization problem, the etiology of 
which is centered on the interaction between the child – personality and the behavior – social environment and 
family environment – schools environment, had an effect in highlighting the fact that we cannot speak about a 
singular cause, but of a system of causes like: motivation, personality, family environment, school factors, 
inadequate curriculum, poor quality in teaching, monotony in tasks and contents. 
Proving the fact that the meaning of the word teaching others is no longer “terrorizing” them with amounts of 
knowledge or stressing exams in which they cannot do something else but reproducing sterile information that they 
will forget 70-90% in the first 3-5 days, but teaching them how to learn, and trying to define the concept of skill by 
touching the perspectives of approach through the metaphor of mobilizing resources of the individual for soling a 
series of problem situations (Roegiers, 2010), many of the answers have redirected towards the problem of 
integrating the curriculum, having as main coordinates the situational integration, the theory – practice integration, 
the didactic integration and the interdisciplinary perspective. We have also discussed the problem of the skills 
specific for the didactic profession as the ones of verbal and non verbal communication, of being empathetic, of 
solving problems, of being supportive, of interrelating, of making strategic changes which are supposed by the 
closeness to competences and which regard a different conception: 
● Regarding learning in which the acquisition of skills is more important than reproducing knowledge, as well 
as the formation and development of the operational capacities necessary for solving problems, the objectives and 
contents of the programs are organized in terms of transferable skills and the orientation towards to situations of 
social life and the understanding of the meaning of the instructional activities are vital. 
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● Regarding the role behavior of teachers and students which highlights the creativity and responsibility of 
the teacher who practices a differentiated pedagogy in which the pupil is both subject and partner in the educational 
interaction which needs to develop its specific competencies (Potolea, 2003). 
● In the class management and the school institution at the level of which the motivation, the implication of 
students in their own formation, the accent on the construction and the development of the group syntality are a 
priority. 
● On the evaluation which has to be formative, with a diagnostic character, normative or global, and which, 
based upon a data base, it should be capable of educational prognosis, integrated within the learning and adjusting 
process of the didactic demarche. 
One has mainly highlighted: 
1. The sensitivity which supposed the capacity of the teacher of perceiving, acknowledging and molding the 
actions of the influences of the social environment, of the methods and forms of working with the children on 
forming the identity of the child, the capacity of noticing and reacting to sexist manners. 
2. The requests of the professionalization for the didactic career in the context of new institutional structures 
promoted within the European learning system. 
3. The paradigms/models of the formation suggested which is correlated with the theoretical ways of 
reconsidering the role of the teacher in building a professional identity. 
4. The role of communication and interaction instruments in the Web 2.0 era, the use of Wiki-s in the personal 
development. 
5. The use of active learning methods and the significant impact on learning. 
6. Changes that concern the teacher. Developing self – awareness techniques and knowledge; developing all 
components of management; Development of relationship/networking and communication strategies. 
7. Changes that it targets pupil /student: Increasing involvement in learning; assuming a greater responsibility for 
learning, develop effective communication strategies.  
The task faced by trainers to maintain high quality standards: 
● analysis: "status quo" in terms of quality human resources, the workplace and to develop training strategies as 
needed; 
● existence: a corp of trainers, the techniques and procedures for selection of trainers, training of trainers 
programs, including curricula for training trainers of teacher training models. 
5. Conclusions and Recommendations 
In conclusion, respondents  noted that a reform in teachers training area must bring with them : giving up inertia 
and excessive traditionalism, conceptualize new items on education, education, new roles of educator and student 
,reconstruction training programs, begin with defining the roles, responsibility, standards tailored insurance 
programs and capabilities, learning different interests, with a high degree of flexibility, functional organization of  
knowledge in context, reconsidering the role of pupil and teacher education in terms of interactivity, practice 
innovative teaching behavior, effectively based on reflection, critical thinking, able to adapt to change, proximity to 
power as a strategic shift in mentality, attitude and behavior from both the teachers and students , development of 
alternative learning structures with multiple pathways, effective and consistent, able to adapt in the triad formal – 
informal – non-formal, longevity, integration and use the ICT as a new professional role but also an indicator of 
changes in the teaching profession, teacher education in a comprehensive and coherent form, in equilibrium with the 
paradigm change required of the school, the teacher need to report on patterns of interaction, constructivist thinking 
and behavior, and apply them in professional practice, internalize them and then filter them at the EGO in  students 
activities etc. It was considered appropriate the idea that all these training programs: 
● not designed, made by individuals or teams that had no relation to educational practice for school reality that 
only you can show both the level and the stringency of interventions need to be taken and not the office which is 
often established. 
● take into account: the conditions required in our quality, of each, of European citizen, social, political and 
economical situation of the country and its future plans, needs and priorities of existing levels and existing 
international standards in education. 
There would have been many issues to be addressed but unfortunately there is never enough time for important 
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things. The crisis has brought about changes in all levels of economical – social and political life, as will as in 
education. This does not mean that the problem of formation will be completely solved. All the documents 
completed on this occasion, which were published or broadcasted in schools and universities, have tried to clarify 
some of the issues we deal with, regardless of the generation, issues that we tried to find the best solutions for. 
However, there is a fundamental question to be ask: Training: WHERE to go? I wonder when and who may 
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